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Introduction 
     In order to develop effective language teaching, various 
types of approaches for language teaching have been created in 
the field of second/foreign language education. For example, 
during the seventies language educators, particularly in the 
U.S., were attracted to the individualization of instruction and 
to several new teaching methods such as the Silent Way, 
Suggestopedia, and Community Language Learning  (CLL). In other 
words, the decade of 1970-1980 can be characterized as a time of 
various reactions against the method concept as the central 
issue in second language learning (Stern,  1983). The main 
reaction was against mechanical drill practice (Audiolingual 
Method) which was quite popular in the  1960s. It was the time 
that many psychologists and language educators began to 
recognize the affective and interpersonal nature of language 
learning. 
 Community Language Learning (CLL), developed by Charles 
Curran, is a humanistic approach for language teaching in which 
psychological aspects of individual learners are more emphasized 
than any other L2 teaching methodologies. Since CLL is a 
learner-centered and communication-based approach, one of the 
goals of CLL is to develop students' "communicative competence" 
(Savignon,  1983). Communicative competence consists of four 
components: grammatical, sociolinguistic, discourse, and 
strategic competence. Community Language Learning is often 
contrasted with the Communicative Approach. The main focus of 
the Communicative Approach is to develop students' functional 
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use of language in a meaningful communicative situation . 
      The purpose of this paper is to discuss various aspects of 
CLL in relation to communicative competence . In addition, the 
effect of CLL on the affective domain of language learners and 
the learner-centered curriculum of CLL are discussed . 
A Definition of CLL 
      CLL is defined as "a supportive language contract which 
consists of group experience and group reflection" (Curran , 
 1972). There are five important elements to this definition: 
1) CLL is group experience; 2) CLL is group reflection; 3) CLL 
is a supportive contract;  4)  CLL is a learning contract; and 5) 
CLL is language learning (Curran,  1972). 
      1. CLL is group experience: According to Curran (1972), 
students do not learn alone or in competition, but together 
within supportive groups. In the CLL class , there are three 
types of group learning experiences: the entire class group , 
small groups of five to six students, and pair groups . Each of 
these three group learning experiences takes on the nature of a 
short-term counseling session (Curran,  1972) . In the short-term 
counseling session, the counselor explains the purpose of 
activities, sets the time limits, and awaits the reactions of 
the students before proceeding to the next stage . Each group 
activity has both advantages and disadvantages . Generally 
speaking, in large group activities, the participation of the 
teacher sometimes generates anxiety among the students about 
making errors. However, the presence of the teacher is 
necessary for learning to occur. With regard to this point , it 
is effective that the  counselor acts as a human computer who 
never corrects students' errors. The small group activity 
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provides a more relaxed learning environment. However, if one 
counselor has to see so many small groups, some students may 
speak their native language instead of speaking the target 
language. Pair group activities give the individual a chance to 
broaden relationships inside the class. However, the intensive 
experience of speaking the target language may cause learners 
physical fatigue. 
     2. CLL is group reflection: A reflection period follows 
each CLL group experience. The CLL reflection period can become 
an effective force for learning. After each session in CLL, 
students share or discuss their feelings and experiences about 
the activity. This type of reflection period is very effective 
for the students in promoting interpersonal relationship with 
other community members. For the counselor, the reflection 
period is useful because it gives feedback from students. 
Moreover, it enables the counselor to understand the students' 
affective states (how they feel during the group  experience). 
     3. CLL is supportive learning: Traditional language 
learning activities are teacher-centered and based on textbooks 
and grammatical explanations by the teacher. In contrast, CLL 
is student-centered. This means that students initiate the 
classroom activity based on their needs. The role of the 
teacher is to help and facilitate the students' language 
learning in a supportive and cooperative manner. Therefore, 
learning is not viewed as an individual accomplishment, but 
something that is achieved collaboratively. 
     4. CLL is a learning contract: A contract is "a mutual 
agreement to participate in a process with a particular set of 
people" (Beck,  1974). The initial task of a CLL group is to 
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become not just a collection of individuals, but a community. A 
community is a group which develops by forming a mutual 
agreement to work together towards a goal of language learning. 
Curran (1972) states that "the word 'community' is intended to 
envelop a living task-oriented experience between knower-teacher 
and learners, and not simply to suggest a group as such." 
      5. CLL is language learning: According to Curran (1972), 
the learner grows into the new language like a living person. 
There is birth and childhood (Stage I and II), adolescence 
(Stage III and  IV), and finally adulthood (Stage  V). 
Five Stages in CLL 
      The first stage is called the "Embryonic Stage" in which 
maximum security is provided by the teacher. This stage is 
characterized by anxiety and the complete dependency of the 
learner on the teacher. Since learners are insecure in the new 
language environment in the classroom, they totally depend on 
the counselor. The relationship is often characterized as that 
of a new-born baby completely dependent on his/her mother . The 
learner develops an identity in the target language through the 
knower (Curran,  1972). 
     The second stage is called the "Self-Assertion Stage" in 
which the learners slowly begin to assert their growing 
independence. 
     The third stage is called the "Birth Stage" in which 
learners begin to resist the assistance of the  counselor . In 
this stage, learners begin to use the target language without 
translation from the native language. It is very difficult to 
progress from Stage II to Stage III because Stage III requires 
the learner to be independent from the counselor. This is 
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probably the longest stage because it is very hard for the 
learner to become aware of the new self in the target language. 
      The fourth stage is called the "Reverse Stage." During 
Stage III, learners make many grammatical errors. In order to 
improve their grammatical accuracy, they must maintain contact 
with the counselor during Stages I, II, and III. In Stage IV, 
however, the learners are required to take over a portion of the 
counselor's function in the classroom and to show an independent 
self to the counselor. 
     The last stage is called the "Independent Stage," or 
sometimes called the "Adult Stage." At this stage, learners may 
still need some minor corrections in order to reach the perfect 
social usage of the target language, but an adequate level of 
language proficiency has been reached. 
     As a counselor, one has to support and help learners to 
progress through these five stages, especially at Stage II and 
Stage III, in order for the learners to become fully independent 
to learn the target language. In Stage I, it is very important 
to create a secure and nonthreatening environment in the 
classroom so that the learner can develop an identity in the 
target language through the support of the counselor. In order 
to establish a secure and nonthreatening environment in the 
classroom, the counselor has to be aware of two things. 
     First, the counselor should not correct the learners' 
errors because error correction often impedes communication 
among the students. Moreover, students become nervous about 
making errors and never try to speak the target language. 
     Second, the counselor needs to help learners in a 
supportive manner. This includes "nonverbal communicative 
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behavior" (Damen, 1987) such as facial expression, eye contact, 
and tone of voice. Damen divides nonverbal communicative 
behavior into three categories: 1) that are most directly 
related to language use (paralanguage); 2) that are manifested 
in individual movement and actions (kinesics, haptics, oculism); 
3) that are simulated by the context or environment (proxemics, 
 artifacts). Some researchers believe that approximately 65 to 
70 percent of the social meaning of a conversation is carried by 
nonverbal communication (Birdwhistel 1970, Nine Curt  1976) . If 
this is true, we cannot ignore the importance of nonverbal 
communicative behavior in the classroom . Especially in CLL, the 
counselor needs to be aware of the appropriate use of nonverbal 
communicative behavior in order to create a secure and 
nonthreatening environment in the classroom . 
The Affective  Domain in CLL: 
Empathy 
      "Empathetic understanding" is one of the most important 
factors in CLL because the counselor can start CLL through an 
"understanding  relationship" with learners
. Brown (1987) 
describes empathy as "the process of 'putting yourself into 
someone else's shoes,' of reaching beyond the self and 
understanding and feeling what another person is understanding 
or feeling." In other words, empathy is described as "the 
projection of one's own personality into the personality of 
another in order to understand him or her better ." Whenever we 
communicate with others, a sophisticated degree of empathy is 
required because in order to communicate effectively, we need to 
understand the other person's affective and cognitive states . 
That is why Brown calls CLL a high-empathy basis approach . 
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Motivation 
     Gerdner and Lambert (1972) studied how attitudinal and 
motivational factors affect language learning success and 
proposed two different types of motivation: instrumental and 
integrative motivation. The former occurs when the goal of 
second language learning is functional. In other words, 
instrumental motivation refers to "motivation to acquire a 
language as means for attending instrumental goals" (Brown, 
 1987). For example, furthering career opportunities, reading 
technical material through the medium of the L2 and so on. On 
the other hand, integrative motivation occurs when the learner 
wishes to identify with the culture of the target language 
group, to be identified himself as a member of that society. 
      In CLL, learners form a "community" in which they learn the 
target language. One community usually consists of five or six 
students. In the community, learners have integrative 
motivation because they want to be identified as a member of the 
community. Through my five-day language teaching experience in 
CLL, I realized that integrative motivation in a community is an 
important factor for successful language learning in CLL. 
      For example, in the exercises of generating and testing 
hypothesis, students asked the counselor (usually called a 
"human computer" who never corrects students' mistakes) to 
translate, "I love  you" into Japanese. In Japanese, "I love 
you" is Watashi  wa anata o aishiteimasu, as well as Anata  o 
watashi  wa aishiteimasu. Through the activities, students could 
hypothesize that  wa is a subject marker and o is an object 
marker. Gradually, they realized that these particles are often 
more important than word order. The more correct hypotheses 
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that learners made, the more they wanted to know new vocabulary 
and expressions in Japanese in order to test  out their new 
hypotheses. 
     Compared to the other activities, the students showed 
increased interest. They were motivated in the activity of 
hypothesis testing because they could ask more referential 
questions (asking for real information) about the other 
community members rather than display questions (no exchange of 
 meaning). By using Japanese as a communication medium, they 
tried to know more about their community members. They always 
asked me, "How do you say   in Japanese?" in an excited 
manner. In fact, they were really motivated to know each other 
by the use of Japanese. 
      In other words, the activity fully reflected the  students' 
needs because there was a real exchange of meaning in the 
community. For the students, the language learning was 
subordinate; their main purpose was to interpret, express, and 
negotiate meaning in the context. Since they were motivated to 
learn Japanese, they learned new vocabulary and expressions 
quickly, and their accurate hypotheses sometimes surprised me. 
This reminded me about the nature of language learning. 
Language is just a medium to get information or to understand 
other people. 
Anxiety 
     Curran (1972) states that students do not learn alone or in 
competition, but together with others in supportive groups. 
This idea is based on Carl Rogers' humanistic theory of 
learning. Rogers sees a learner as a "whole person": a physical 
and cognitive, but primarily emotional being. According to 
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Rogers (1951), low anxiety among learners and a nondefensive 
atmosphere where learners do not feel competition with each 
other are essential for successful learning. Therefore, in CLL 
it is important to create a secure and nonthreatening atmosphere 
in the classroom. 
     In contrast, Baily (1983) points out the positive effects 
of competitiveness in a classroom. However, she mentions that 
competitiveness has positive effects unless it lowers the 
students' self-esteem and hinders motivation to learn the target 
language. Baily explains the positive effects of 
competitiveness in relation to facilitative anxiety (Alpert & 
Haber 1960, cited by Scovel  1978). There are two kinds of 
anxiety: debilitative anxiety and facilitative anxiety. The 
former reduces the learners' learning effort. The latter 
affects the learners' learning positively, thus increasing the 
learning effort. 
     In order to challenge this issue, Albert et al. (1982) 
conducted a research project at the University of South Carolina 
in the 1979-80 academic year. One of the purposes of the 
research was to determine whether or not CLL would influence 
student anxiety level. Although the results of using CLL were 
extremely rewarding, the results obtained did not substantiate 
the hypothesis that students would perform more effectively if 
they are less anxious. In the conclusion, they mention that 
learning takes place naturally when students begin to motivate 
themselves and to follow their "inborn sense of security." 
     Brown (1987) takes a neutral position by pointing out that 
both too much and too little anxiety may hinder the process of 
successful second language learning. 
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 Self-identity 
     According to Stern (1983), learning a new language requires 
flexibility and openness to the new language norms and norms of 
social behavior. The success of adapting a new language 
approach varies depending on a person because one's beliefs, 
thoughts, and philosophy of language teaching/learning are not 
the same. 
     Generally speaking, when people face something different 
from what they have been accustomed to, they tend to be 
protective and hesitate to try to do a new thing. This is 
similar to the process of acculturation. Damen (1987) states 
"the process of acculturation involves dealing with new wa
ys and 
system of beliefs and patterns of an unfamiliar culture group." 
For example, if people go to a foreign country and experience 
something different from their own culture (often seen as 
"culture  shock")
, many of them tend to hesitate to adjust to the 
new culture. 
      In other words, they tend to maintain their customs 
specific to their native culture. They often say, "This is the 
way we do it in our country," or "Because we are not accustomed 
to doing it this way." Therefore, they fail to learn the 
culture of the target language. The same thing happens in the 
process of CLL. In order to understand CLL, it is very 
important to be an understanding person who tries to understand 
the philosophy or underlying concept of CLL. 
      Second language learners often struggle to adapt an old ego 
to a new self-identity when they are learning L2 because the old 
ego (native language ego) interferes with the new language ego. 
Therefore, in order to establish a new language ego in the 
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target language, the counselor should create a situation which 
ensures maximum security in the classroom. Compared to other L2 
approaches, CLL provides more security in order to establish the 
student's self and reduce anxiety towards language learning. 
Rardin (1988) states that if there is enough trust between 
teachers and learners, the learners will be totally immersed in 
the target language and able to establish a new self-identity. 
Communicative Competence in CLL 
     According to Savignon  (1983), communicative competence is 
defined as "functional language proficiency: the expression, 
interpretation, and negotiation of meaning involving interaction 
between two or more persons belonging to the same (or different) 
speech community  (communities)." There are four components of 
communicative competence: grammatical, sociolinguistic, 
discourse, and strategic competence. Therefore, it requires 
both the knowledge of linguistic rules (usage) and how to use 
knowledge in a meaningful communicative situation. The goal of 
CLL is to learn the target language communicatively, and to take 
responsibility for learning, to approach the task 
nondefensively. 
     The trend of language teaching is now towards developing 
use of language rather than usage of language. Brown (1987) 
states that  "Mastery of vocabulary and structures results in 
nothing if the learner cannot use those forms for the purpose of 
transmitting and receiving thoughts, ideas, and feelings between 
speaker and  hearer." In other words, mastery of grammatical 
knowledge does not ensure the ability to use the language for 
communication. The Grammar-translation method focuses on the 
mastery of surface structure of sentence level grammar of the 
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target language along with translation. The  Audiolingual Method 
actually uses the target language in context in order to develop 
aural/oral skills, but the way the target language is presented 
is through mechanical drills, such as repetition and 
memorization of pattern practice. 
      In order for students to be able to communicate with native 
speakers effectively, they must experience the target language 
used for real communication. For language approaches based on 
developing communicative competence, the primary concern is how 
to convey meaning and participate in speech that focuses on 
meaning rather than grammatical structure. In CLL, language is 
used for communication, a medium of interpersonal sharing and 
belonging, and creative thinking. In the Communicative 
Approach, language is used for communication . Linguistic 
competence must be coupled with an ability to convey intended 
meaning appropriately in different social contexts . Therefore, 
both CLL and the Communicative Approach view that language is 
for communication. 
A Learner-Centered Curriculum in CLL 
      The syllabus used in CLL is learner-centered. Students 
choose what they want to learn to say in the target language . 
The learner-centered approach requires students to take 
responsibility for their own learning progress, to make 
decisions about what they want to learn, and to choose and 
initiate activities based on their needs. The role of teacher 
has changed in CLL. In traditional language teaching (i.e . 
grammar-translation method and audiolingual method), teachers 
are controllers and knowers who correct every single error 
learners make. Thus, the attitude of teachers is quite 
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judgmental and critical in traditional language teaching. 
Typically, the teacher tends to evaluate the student's 
performance, sometimes not offering support for the learner's 
learning progress.  On the other hand, in CLL the teacher's role 
is a facilitator and a counselor who supports students in order 
for them to be independent learners. 
     In CLL, learners develop negotiation skills through various 
activities, such as hypothesis testing and card games. The 
interaction between the teacher and the students, or among the 
students, occurs in small groups which are similar to natural 
settings. Since CLL is a learner-centered approach, those who 
prefer the traditional teacher-centered approach may feel 
uncomfortable with the nondirective and inductive grammar 
approach in CLL. 
     Needs analysis is an important factor in learner-centered 
curriculum in order to set up the goals and the objectives. 
Teachers and curriculum designers should understand students' 
needs so that they can fully respond to the needs in the 
curriculum and the instruction. Since learners are encouraged 
to initiate various activities in CLL, all of the activities are 
based on the learners' needs. In order for students to develop 
communicative competence in the target language, the curriculum 
should provide a lot of opportunities to interact in the 
authentic language in various settings so that they can 
recognize and manipulate a variety of language functions. 
Conclusion 
      In order for learners to communicate with native speakers 
in the target language effectively, they must obtain 
communicative competence. Therefore, the goal of second/foreign 
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language teaching is now to develop students' communicative 
competence so that they can interpret, express, and negotiate 
meaning with native speakers in a meaningful, communicative 
situation. For the purpose of developing communicative 
competence, various approaches have been created in the field of 
second/foreign language teaching. However, many teachers are 
still in fact using the structural syllabus and focusing on 
surface linguistic features of language (usage) even if they 
have acknowledged the need for Communicative Language Teaching 
techniques in the classroom. 
      Communicative Language Teaching is not an easy task for 
language teachers because it requires them to spend more time 
for preparation and implementation. Moreover, the measurement 
of communicative competence is more difficult than that of 
linguistic competence because the teacher has to measure the 
student's overall language proficiency. In fact, 
linguistic/grammatical competence is just one of the components 
of communicative competence. Therefore, linguistic competence 
alone does not enable the learner to communicate in the target 
language functionally. 
     In the history of second language teaching, many 
researchers have argued whether they should focus on the 
language (code) or the function of language  (communication) . 
Stern (1983) describes this as code-communication dilemma . With 
regard to this point, CLL presents a unique approach to 
synthesize communicative competence by providing a secure and 
nonthreatening environment with the focus on the students' 
affective domain. In CLL, students learn linguistic forms 
through the actual use of language and by interacting with other 
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community members. Through my language learning/teaching 
experience in CLL, I realized that it was quite effective in 
sustaining linguistic forms in long-term memory because the 
activities were based on the students' needs. 
     In CLL, it is important to establish an interpersonal 
relationship of trust among students in order to facilitate 
language learning. In CLL learners are required to have a 
certain degree of openness and flexibility in the community. In 
order to establish an interpersonal relationship and trust among 
students, the counselor has to consider components of the 
affective domain such as empathy, motivation, anxiety, and self-
identity. Since CLL is a humanistic approach for language 
teaching, we need to focus on the affective domain of language 
learning. In fact, empathy, motivation, anxiety, and self-
identity are important factors which facilitate language 
learning. In that sense, CLL is one of the most effective 
approaches for language learning because it mainly focuses on 
the students' affective factors. 
     Ultimately, it is obvious that CLL provides a new dimension 
in second/foreign language teaching. CLL integrates each 
component of communicative competence for the purpose of 
communication while focusing on the affective domain. In order 
to develop learners' communicative competence, we have to 
utilize a language approach focusing on the communicative use of 
language. CLL is one of the effective approaches to develop the 
learners' communicative competence. However, in the future, 
further research will be needed, especially for evaluation, in 
order to maximize the pedagogical effectiveness of CLL in 
second/foreign language teaching. 
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